Using an authentic assessment approach, two California State University, Fullerton, faculty members developed instructional strategies in support of an assignment that requires students to situate their families within a historical framework. We describe our efforts to provide students with the research skills to successfully complete the assignment. We used, among other methods, reflective writing assignments to measure the growth of students' intercultural understanding.
identity creation and (b) becoming aware of similarities and differences in the family structures of all cultures. We collaborated to create library instruction sessions, journal worksheets, and reflective writing assignments to evaluate students' progress in intercultural understanding.
Definition of Terms
The title "Quién Soy?" [Who am I?] refers to the issue of identity that many Mexican Americans and Latinos undergo in the United States. This psychic disequilibrium is explained in the text on page 310 in this issue. The term Hispanic is used to identify a Spanish-speaking person or a person of Spanish descent. Chicano is a politicized term that refers to U.S. citizens of Mexican descent.
Of major importance to understanding this article is the term historical framework. In this article, vicissitudes of historical events that affect students' family histories provide the historical framework. The changes, for example, may include the Mexican Revolution of l910, which caused Mexican families loss of property and lives that created a major northward migration for safety.
Background of the Familia History Assignment University Setting
California State University, Fullerton's (Cal State Fullerton) 32,592 students (fall 2003) reflected the growing diversity of the southern California region (Cal State Fullerton Public Affairs Office, 2003) . The Hispanic Association of Colleges and Universities (HACU) has designated Cal State Fullerton as a Hispanic-serving institution with 25% or more Hispanic students.
The Chicana and Chicano Studies Department
The Chicana and Chicano Studies Department is a small, interdisciplinary ethnic studies department in the College of Humanities and Social Sciences. The department offers a curriculum of approximately 25 courses. Many of the department's courses fulfill general education and diversity requirements or are applicable as electives.
For the past 5 years, there have been between 40 and 50 students majoring or minoring in Chicana and Chicano Studies. Figure 1 , Chicana/Chicano Studies Department Student Enrollment, shows that the total enrollment for the department is almost 20 times the number of majors and minors, growing from 582 students to more than 900 over the same time period.
Chicano family course description. Students study the Chicano family as an American social institution and its historical development. Students are required to read Richard Griswold del Castillo's history of Chicano families in the Southwest, La Familia: Chicano families in the Urban Southwest, 1848 to the Present (1984) . The class uses experiential learning techniques to support multiple learning styles. These techniques include cooperative learning groups, film critiques, familia history reports and oral presentations, peer reviews, class statistical analyses, two journals' worksheets, and reflective writing exercises. From the beginning of the semester, students are grouped into familias where they work together, analyzing each other's work and supporting each other's research.
Student demographics for the course. As a course that meets the cultural diversity requirement for general education, the class draws students from a varied group of departments with diverse research traditions. For example, in spring 2002, students taking the course represented 24 majors. Of 80 students, 15 majored in child adolescent studies. The second largest group came from liberal studies followed by psychology and business. Other majors included Spanish, sociology, art, criminal justice, and political science among others. Only 3 of 80 students, or less than 4%, were department majors. Baja and Alta California, 1800 -1975 (1987 , chronicling his family's journey from Baja California, Mexico, she decided that students could benefit from locating their families within a historical framework. As Renato Rosaldo noted in his foreword to Familia, Alvarez's (1987) study "reveals a research process that transforms the researcher. Alvarez becomes conscious of how his familial past has shaped his present" (p. xiv). The project helps students define themselves within their families' collective experience. Based on the critical pedagogy of Paulo Freire (2001) , the assignment works with the experience that the learner brings to the learning situation, instead of the traditional, top-down assumption that people are a tabula rasa or blank slate to be filled with information provided by an expert. Experiential learning can change students' perspective of their place in the world as well as that of others. The goal to bring understanding across cultural or family groups is a difficult objective to achieve in one semester. Yet our findings indicate success in this endeavor.
Identity and intercultural understanding. Intercultural understanding begins with personal identity creation. Historically, the search for identity and the ability to control the creation of one's identity are among the founding principles of Chicana and Chicano Studies (Muñoz, 1989) . However, these identity issues are not particular only to Chicanos. As feminist Adrienne Rich (1986) explained, When those who have power to name and to socially construct reality choose not to see you or hear you, whether you are dark-skinned, old, disabled, female or speak with a different accent or dialect than theirs, when someone with the authority of a teacher, say, describes the world and you are not in it, there is a moment of psychic disequilibrium, as if you looked into a mirror and saw nothing. (p. 199) A review of the literature on Chicano identity reveals a plethora of references to the problems Chicanos encounter when faced with negative stereotypes about Mexicans and other Spanish-speaking people (Acuña, 2000; Delgado & Stefancic, 1998; Rosales, 1997) . School is often where students experience a rejection of their Mexican roots (Andrade, 1990; Iadicola, 1981) .
Fundamental to Chicano identity is the frequent pressure to reject the Spanish language. In her essay, "Masks and Identity," Margaret Montoya (1998) The course analyzes how Chicano families function within sociocultural, psychological, and historical contexts; and the assignment allows Chicanos and other students to examine and place themselves within these contexts. The format of the assignment provides all students with an opportunity to refine their definition of self and begin to open themselves to intercultural understanding.
Elements of the assignment. Students, from all departmental majors and ethnic groups, record their individual family history following the Familia History Form (see the appendix). They interview family members to identify historical events that affected their families. Using the framework provided by Griswold's study of Chicano families in the Southwest, students gather information on their ancestors in terms of exogamy, immigration, language, religion, child-rearing practice, and so on. The first step involves gathering initial data such as ancestors' names and dates and places of origin.
The class syllabus reflects ongoing assessment by requiring an outline, rough draft, and final copy of the paper. Herrington (1997) , in discussing how to teach writing, states "I will be guided by the assumption that developing writing activities, consulting with students as they work on a major writing project, and responding, are important vehicles for the kind of teaching that fosters engaged, inquiry-based learning [italics added]" (p. 67).
Students also prepare oral presentations on the results of their research. They are encouraged to create multimedia presentations for the class using communication technologies such as a PowerPoint, video, audio, or other technologies. Grouped by familias, these presentations allow real-time, comparative analysis of findings.
The assignment requires students to supply a bibliography of resources consulted so that students begin to critically evaluate and understand the ethPorras Hein and Miller 311 ical use of information. This brings the course assignments into conformity with departmental learning goals and university information competency requirements. 4 To organize their findings, students complete two journal worksheets (Family History Research Journal Worksheets 1 and 2, available from the authors). Smith (2001) suggested that faculty librarian-directed student research journals are useful tools in the research process. Students chronicle their search for information, evaluate search strategies, and document how they feel about the process.
Assessment of the assignment. Reports were authentically assessed. Farmer (1997) defined authentic assessment as "true to life and reflecting lifelong learning skills" (p. 11). Of those criteria for authenticity mentioned by Meyer (1992, p. 39) , the most important for this assignment included stimuli, task complexity, and locus of control. For example, the professor motivated student interest in family history by the inclusion of Chicano family films such as Gregory Nava's film My Family/Mi Familia (1995) , Chicano literature such as Sandra Cisneros's The House on Mango Street (1991), group discussions, reflective writing, and peer review.
Research task complexity required that the locus of control resided with the students because they needed to decide where to concentrate their efforts and what to include in their family history. They also independently determined how long to spend on the various stages of the research and writing process and which information technologies to employ. Students independently chose persons to interview, identified historical events, and researched those events using diverse library and Internet resources. They created oral and written reports. Students could request that their drafts be peer reviewed as many times as they felt necessary. The complexity of the assignment also provided the incentive for professor/librarian collaboration.
Evolution of a Faculty/Librarian Collaboration
Understanding that her students needed to develop better research skills to complete the assignment successfully, the professor (Porras Hein) took advantage of the Chicano Resource Center librarian's (Miller) offer to conduct library instruction sessions. Academic libraries are not usually equipped to support family history research. The first library instruction session concentrated on historical resources, which mystified students because the session had been scheduled too early in the semester. Students did not understand why they were looking for historical resources. We reevaluated our library instruction strategy and the timing of the sessions.
The instructor introduced the librarian to contacts she used to do her own family history research. Using Internet genealogy portals such as Family Search (www.familysearch.org/), webliographies such as Cyndy's List Multicultural America (2000) . They developed library instruction sessions that more closely mirrored the research process in timing and content. Student feedback about these new sessions, as confirmed by instructor debriefing, prompted us to intensify our collaborative efforts further. We explored new teaching methods and created materials that benchmark student progress on assignment goals. As Black, Crest, and Volland (2001) pointed out, "Close collaboration between librarians and faculty during instruction sessions yields a solid learning environment in which subject content blends with the required research and evaluation skills" (p. 222).
An Active Learning Emphasis
The students arrived at the library instruction session with a wide variety of research skills. Some had used library databases before, and some had attended a session with another librarian. Most had some experience using a computer and searching the Internet; however, they had trouble transferring their skills to this assignment.
The library instruction sessions we developed for the familia history assignment emphasized active learning techniques and multiple learning styles. Downing (2000) recommended this approach in her chapter on academic library services to multicultural students. We encouraged students to start searching directly in genealogy Web portals where they needed to input names, places, dates, and events gleaned from their family interviews, to ask questions, and to share findings with other class members. As problems and questions arose or as students uncovered new features, they shared them with the class through a broadcasting feature on the library computer laboratory's central screen. For example, a student discovered that the only way to limit searches to specific Mexican States on the Family Search Web site was through an international search mode.
We came to see our role as that of facilitators working with students to explore available resources. The open structure of the library sessions allowed students time to work independently, move about the library, consult reference books, and print out materials, and so on, whereas it invited others to take advantage of the individualized help available. The goal was to have them leave the session with tangible evidence of success, a much better sense of what to do next, and a renewed incentive to talk to family members. Students received further help from the librarian via regular classroom group assessments and individual research assistance appointments at the library.
Porras Hein and Miller 313
We also developed two research journal worksheets, reflective writing exercises, and class discussions to help students structure their search process and organize the information found. Just as the instructor actively participated in the library sessions, the librarian visited the classroom several times during the semester to introduce research journal worksheets, model research techniques, and brainstorm about possible individual resources. We reviewed the two journal worksheets at intervals during the semester and returned them to students with feedback from us.
Discussion of Findings: Student Success
Journal worksheets and reflective writing measured student progress in fulfilling the goals of the familia history assignment. The instructor also gathered students' feedback about their progress via group and individual discussions and class statistical analyses. The following discussion addresses specific learning outcomes including more intense use of library resources, establishment of a sense of place in history, demonstration of intercultural understanding, and development of students' awareness of the existence of a university community.
The Journal Worksheets
Before the use of the journal worksheets, few students understood the importance of their families' collective memory. We developed the first journal worksheet to ensure students had basic information, such as family names, dates, and locations, prior to the library session. Most students started the library session with more faith in what they would find on the computers than what they could obtain from family interviews.
According to Smith (2001) , "A journal focused on research becomes a way for students to think about what they are doing with their research, what they have learned, and what they still need to know" (p. 23). Our intention for the first journal worksheet mirrors Smith's observation by asking students to prepare five interview questions; then, after conducting an interview with a family member, to note two surprising answers; and to list two other topics to pursue further.
The amount of information collected on this worksheet varied among students. Some students promptly filled out as much information as possible and turned in the form. Others used the worksheet to ask questions of us. The use of this journal worksheet during the library instruction session made the session more authentic. It immediately engaged students in the research process.
The second journal worksheet focused student attention on establishing a familial historical framework. Because students often feel historically disconnected, this activity proved to be a greater challenge than the first journal worksheet. We provided a general chronology of historical events and left 314 Journal of Hispanic Higher Education / October 2004 room on the worksheet for students to identify unique events. One student rewrote the entire worksheet to reflect her family's experience in the Philippines.
As a follow-up to the journal worksheets, the librarian also provided individualized research assistance. For example, one tentative student had trouble making a connection between her family history and a historical context. In her first journal worksheet, she mentioned that her aunt worked at a garment factory in the Southwest for several decades. Following up on that journal entry, the librarian uncovered a major labor dispute at that factory that had taken place during the same period of time. The student initially rejected the information because her aunt had never mentioned the strike. The student decided to ask her aunt about the strike and flew over a weekend to México to interview her aunt, who, indeed, had participated in the strike. The aunt was so excited that someone in the family had finally taken an interest in the family history that she turned over all the family papers to the student.
Reflective Writing
Reflective writing exercises have been successfully used in a number of disciplines to help students integrate course material into their professional and personal lives (Fisher, 1996; Vamer & Peck, 2003) . Naome Soleil (2000) used reflective writing techniques to teach immigrants (p. 76). This experience prompted her to write a poem where she quoted graffiti: "IN AMERIKKA TRUTH IS PUNISHABLE BY DEATH!" She uncovered the silence that immigrants endure while trying to adjust to a new culture in America. The so-called death, to which she referred, is death of social acceptance, and self. The truth is the experiences people from around the world bring to America that become mute. Muted truth prevents "the creation of a rich, inner life" (Soleil, 2000, p. 74) . Soleil mused about her own disconnection from living life fully and wrote the following:
Yet, some find alienation there. I know, said one who stood alone. I know, for many years in exile here my heart must hide from what the poet speaks. Such wisdom knows wounds I cannot name. I survive. I exist. That is all. (p. 76) End-of-semester reflective writing in the Chicano Family course mirrored a similar awakening. Students came to the realization that they had arrived in the class at the beginning of the semester with their own biases and silences. After hearing other students present their family histories and the class analyses, students said that in spite of the differences in languages and cultures, they now related to each other as people. Several students from various eth-nic groups commented that they felt at one with classmates because they related to other families' struggles.
Group Discussions Including Class Statistical Analyses
The class analysis revolved around the components in the Familia History Form (i.e., origin, immigration history, roles; e.g., patriarchal or matriarchal, etc.). Classes compiled statistics on the number of countries represented in the class and the number of families that were patriarchal that evolved into matriarchal in this generation. Classes discussed the implications of the statistics, looking for explanations in political, societal, or historical terms.
Using a historical framework helped students connect to their ancestors' struggles and supported a new or renewed understanding of family hardships. Student presentations brought to life the statistical information in Griswold del Castillo's book as well as from other sources. Deaths of women at childbirth, for example, spoke of the suffering of the children left behind. In many cases, those children were the students' parents. These presentations also confirmed the growing number of people with mixed ethnic origins, one of the conclusions of the 2000 Census (Boxall & Herndon, 2000) .
The greatest satisfaction was to observe students, who start the assignment complaining that they could not find anything or questioning what this assignment had to do with their education, transformed by the power of their own family stories as well as by the stories of their fellow classmates. Typical student comments about this assignment and course included a belief that every Cal State Fullerton student should be required to take this class because of the understanding they would gain about themselves and their fellow classmates. Balderrama (2002) noted, When a person, a community, a history, a culture, a story, a poem, a song is "named" (i.e., displayed, sung, invited, hired, recited, "called out to"), then it is treated as having "equal value" in a diverse community. This demonstration shores up confidence and encourages self-determination, not insecurity and defensiveness. (Realize the Power of Story section, para. 2) For example, one student was grateful that he was able to interview his grandfather shortly before the grandfather passed away. Now the student has a recording of his grandfather to share with his newborn son.
Obstacles and Problems
Many students were reluctant to approach family members with the essential questions. In some cases, students felt that family members would be hesitant or ashamed to share this information or they had no contact with one side of their families because of broken homes or family estrangements. Difficulties occurred regardless of ethnic background. One Euro-American stu-dent initially told us that his family was "too boring" to have anything to contribute. Eventually, he was able to trace his family back to the Mayflower.
Many students were unable to communicate adequately with relatives in their ancestral languages or interpret information on vital documents. Language difficulties also occurred in accessing historical background information that may not be available in English translation. In some cases, documents have been destroyed by wars as well as natural and man-made disasters. For some students, lack of diplomatic relations limited access. Some Vietnamese American students had never discussed their family's migration to the United States and, through this assignment, learned of the difficulty and trauma their ancestors endured for them to come to the United States.
The professor encouraged students to reach out to estranged family members. For example, one female student, who had never met her father in person, wrote to her father for information from his side of the family. He sent her pictures of her paternal grandparents, his siblings, and his new family. Then he came from México to California to see her and gave her more family information. She said that the assignment gave them a basis to develop a relationship.
Conclusion
We successfully adapted the assignment to other classes. For example, in the La Chicana class, students focused their research on the female side of their family history. The approach would be useful in other ethnic studies classes as well as American studies, American history, and cultural anthropology courses. This approach could also be applied to community research such as neighborhood histories. Students would work in groups to interview long-time residents and officials.
When students' personal lives and cultural experience validate and are validated by classroom learning, students become more engaged with the subject under study. As Hickey (1999) explained, when instructors incorporate students' "personal and family history into the curriculum [and they] . . . become participants in the history gathering process, we can expect . . . their academic achievement to increase, their sense of self-worth to be enhanced, and their curiosity to be piqued" (p. 2).
History becomes something to be experienced rather than memorized. Richard Chabran, director of the Communities for Virtual Research (CVR) at University of California Riverside, affirmed, "When people learn technologies they need to see themselves in the technologies. They'll be able to learn and figure out how it's related to them. If they can see their own presence it'll be more important" (Castro Belcher, 2001, n.p.) .
Every semester, it has been exciting to see how students overcome obstacles. Most, in the end, were exhilarated by the opportunity to interview their relatives and learn about their family history. Likewise, students from all majors and backgrounds indicated that learning their peers' family histories was a vital part of the class. Students were surprised to discover the similarities in their backgrounds regardless of their ethnicity. A deepening sense of university community across cultural groups, gender, and the disciplines became an added benefit.
The familia history assignment personalizes learning. It allows students to make a personal connection between their private lives and the public knowledge gained in this class as well as other classes and between their personal knowledge and the public information infrastructure.
